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Abstract 
The world around us is constantly changing. Rapidly changing world imposes new challenges, expectations and 
qualifications on every professional including English language teachers. In order to keep up-to-date with the 
rapidly evolving field of English language teaching teachers should engage in professional development 
activities. The current study aims to investigate English language teachers’ understanding of professional 
development. The data for the current study were collected through questionnaires and semi-structured 
interviews. Results reveal that Turkish teachers of English, while displaying some involvement in professional 
development activities and valuing development per se, are not fully knowledgeable about it and need guidance.  
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1.Introduction 
  
The world is changing at the speed of light imposing new challenges on every professional including 
English language teachers.  In order to be in harmony with continuously changing student profiles and needs, 
educational paradigms, knowledge, concepts, instructional technologies, philosophies and principles in the field, 
English language teachers need more than ever to update their professional knowledge and skills (Diaz-
Maggioli, 2003).  
With the advent of communicative approaches to language teaching, language teachers’ roles have been 
redefined requiring them to know more than grammatical structure of the language they are teaching (Canale & 
Swain, 1984; Schrier, 1994; Brosh, 1996). 
Lange (1990) defines professional development as a ‘process of continual intellectual, experiential, and 
attitudinal growth of teachers...continued growth both before and throughout a career’ (p.250). Professional 
development operates on the premise that certain period of training in a particular domain does not guarantee 
someone to be effective in his/her profession. In line with this, language teachers should not rely on the 
preservice education offered in relevant departments at universities. Instead, they should have a sense of 
commitment to keep up with the developments in the field and have enthusiasm for engaging in professional 
development (Pachier & Field, 1997; Tom, 1997; Day, 1999). Rapidly evolving nature of the English language 
teaching profession (Bailey, Curtis & Nunan; 2001), and constantly changing knowledge base of teaching  
(Richards & Farrell, 2005) are major reasons as to why teachers should participate in professional development. 
Çoşkuner (2001), emphasizing the underlying rationale for professional development, argues that in order for 
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English language teachers to meet the expectations of students they should be knowledgeable about up-to-date 
teaching methodologies. In order to realize this goal, Çoşkuner states, English language teachers should get 
involved in professional development. 
 
 
Richards and Farrell (2005) distinguish between teacher training and teacher development. Teacher 
training, they state, aims at short-term and immediate goals whereas development refers to ‘longer-term goal and 
seeks to facilitate growth of teachers’ understanding of teaching and of themselves as teachers’ (p.4). Richards 
and Farrell (2005) identify those four broad categories of professional development activities, those are 
individual, one-to-one, group-based, and institutional. Included in the individual professional development 
activities are self-monitoring, journal writing, teaching portfolios, action research, and critical incidents. Peer 
coaching; peer observation, critical friendships, action research, critical incidents and team teaching can be 
grouped under the one-to-one professional development activities. Group-based activities include case studies, 
action research, and journal writing and teacher support groups. The last group of professional development 
activities are institution-based and include workshops, action research and teacher support groups. It should be 
noted that some of the activities can be carried out in more than one mode. In order to maintain ongoing 
professional development, English language teachers get involved in the fore mentioned activities either 
individually or collaboratively.   
 
1.1. Purpose of the Study 
 
The purpose of the study is to find out the participating teachers’ understanding of professional 
development in relation to the activities they are engaged in.  The study is guided by the following research 
questions: 
 
a) Who are Turkish teachers of English working in public schools in terms of the gender, the 
university graduated from, the department completed, graduation year, grade level presently 
teaching, the length of teaching, status of the current position 
b) What do the Turkish teachers of English understand by professional development in relation to the 
activities they are engaged in? 
  
 
2. Methodology 
 
2.1 Population 
 
The sample of the current study included 64 Turkish teachers of English working in the public schools 
located in Isparta. 
 
2.2   Instrumentation 
  
Based on the current literature a questionnaire was developed by the researcher. A total of twenty-eight 
questions grouped under two major parts were asked to the participating teachers. In order to ensure the 
validity of the statements included in the questionnaire a pilot study was carried out with a group of 
teachers. In order to obtain teachers’ comments on the questionnaire the researcher arranged a meeting with 
the teachers who participated in the pilot study. Based on their recommendations, modifications regarding 
wording and clarity were made. In order to triangulate and possibly extend the findings of the present study, 
semi-structured interviews were conducted with 10 teachers. Data collected through multiple sources 
enhance trustworthiness, thereby increasing confidence in research findings (Marshall & Rossman, 1989; 
Glesne & Peshkin, 1992). The interview questions were primarily based on the quetionnaire.    
 
2.3   Procedures 
 
After the ethical issues to undertake the research were met the questionnaires were administered to the 
Turkish teachers of English working in public schools in 2011-2012 academic year.  Of 10 interviewees 9 
were females and 1 was a male teacher. Teachers’ teaching experiences varied from 2 years to 11 years. 
The time for the interviews was arranged according to the teachers’ availability.  Each subject was 
interviewed once and the sessions lasted thirty to forty five minutes. The interviews were recorded and 
transcribed later.  
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2.4  Data Analysis 
 
In order to analyze the collected data through the questionnaires descriptive statistics with frequencies 
and percentages were calculated by using SPSS version 17. Interviews were analyzed by using cross-
interview analysis technique. The researcher gave codes to the transcribed interviews by paying attention to 
each emerging new point of view. 
 
3. Results and Discussion  
 
3.1 Biographical Part 
 
Of the participating teachers 69 % were females and 31 % were males. The participating teachers 
represented 16 different universities and 10 different departments. Although the majority of the respondents were 
the graduates of the English language teaching departments (73 %) or related disciplines such as; linguistics, 
British Language and Literature department (14 %), it is worth noting that there were teachers who are the 
graduates of totally non-English language teaching departments such as; chemistry, physics or mathematics 
teaching departments (13 %).  
 
Of the participating teachers, 11 % graduated from university before 1990, 41 % graduated between the 
years 1991- 1999. The rest of the teachers graduated from the universities after 2000 (48 %). A total of 45 
teachers were teaching at high schools and 19 teachers (30 %) were teaching at primary level. The descriptive 
analysis revealed that most respondents (44 %) have been teaching for 5 to 10 years and 36 % of the teachers 
have been teaching English more than 10 years. A total of 58 teachers (91 %) have permanent teaching position 
at schools there were 4 teachers working on contract-based and 2 as substitute teachers.   
 
3.2. Understanding of Professional Development 
 
Although space does not permit a discussion of each item included in the questionnaire it can be pointed 
out that only 1 teacher out of 64 holds an MA degree in English language teaching profession. The majority of 
the respondents (75 %) state that they have a library containing resource books.  
 
Based on the teachers’ responses to the item number 8, it can be said that the majority of the respondents 
(72 %) are familiar with the instructional technology. The high percentage can be explained by the young age of 
the respondents.  Of the 64 teachers 61 state that they do not videotape their lessons for analysis while 51 
teachers never accept an observer in their classroom. The majority of the teachers (72 %) do not conduct action 
research, which is considered to be a crucial activity within professional development.  
 
Table 1. Understanding of professional development 
 
Statements                                                                                  Yes                    No 
1. I hold an MA degree in ELT                                                    1 (n)                63 (n) 
2. I regularly attend conferences on ELT                                     9                      55 
3. I am subscriber of a journal/journals on ELT                           19                    45 
4. I take national exams measuring English proficiency              33                    31 
5. I regularly watch TV channels broadcasting in English           31                    33 
6. I regularly read a newspaper released in English                      5                      59 
7. I have a personal library containing ELT resource books          48                    16 
8. I know how to use instructional technology in my class          46                    18 
9. I am a member of an online discussion group on ELT             22                     42 
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 Table 2. Understanding of professional development in relation to the activities 
___________________________________________________________________________ 
Statements                                                                                  Never     Sometimes   Always 
11. I read resource books on ELT                                                   24               28              12 
12. I participate in European U. -supported   projects                    32               19              13 
13. I think that in-service seminars are useful for PD                      3                 17              44 
14. School management encourages PD activities                           6                11             47 
15. I regularly check web sites on ELT                                            4                 23             37 
16. I regularly keep myself up-to-date on research on ELT           15                24              25 
17. I exchange ideas with my colleagues                                         9                  12               43 
18. I think that preserve education is more important than PD      23                 18              23 
19. I invite experienced colleagues to observe my lesson              51                  2                11 
20. I conduct action research                                                          46                12                6 
21. I videotape my lessons and analyze                                          61                   2                   1                  
        
3.2 Interviews 
 
Semi-structured interviews conducted on 10 teachers enabled the researcher to cross check the data collected 
through questionnaires. To mention only few of the findings emerged from the rich body of interview data, there 
seem to be discrepancies between the responses to some of the items included in the questionnaire and the 
responses emerged through the probes during interviews. When asked the titles of the books in personal libraries, 
almost all the teachers named the titles of the course books and test books specifically designed for national 
exams such as Foreign Language Proficiency Exam for Employees. Although minimal, another mismatch was 
found in the item number 19. In contrast to the percentage stated in the questionnaire data (20 %) none of the 
interviewees have seen an observer in their classrooms other than occasional visits of the inspectors assigned by 
the Ministry of National Education. What is noteworthy is that none of them were willing to have their 
colleagues in their classrooms either.  Probing in the general understanding of professional development, 8 of the 
10 interviewees were found to associate professional development with studying for the national exams which 
are poorly-designed measuring only grammatical knowledge, vocabulary, and reading comprehension skills. 
Although 48 % of the respondents do not take these exams it is obvious from the interviews that these exams, 
which do not measure writing, listening and speaking skills, are very important for teachers. Another striking 
finding was that none of the interviewees have knowledge about action research in contrast to the positive 
responses to this item (28 %). The negative responses to the videotaping are compatible with the interview 
findings. Rich body of interview data confirmed the value of interviews to complement data and provides 
necessary data triangulation. All in all, the interview data, in-depth questioning and probes revealed that the 
teachers believe in the merits and necessity of professional development, however, the heavy teaching load, 
crowded classrooms, lack of resources and guidance place the ongoing professional development pursuits behind 
the realities of the actual teaching practices thereby turning it into ‘luxury’ for the time being and for near future. 
The space does not permit the researcher to interpret the whole obtained interview data and include excerpts and 
quotations. 
 
4. Conclusions and recommendations for further research 
 
Although the findings of this small-scale research cannot be generalized to all Turkish teachers of English 
replicating the study on a large sample seem to be worthwhile. Taken as a whole, teachers are somehow engaged 
in professional development. However, it is obvious that they need more knowledge and guidance regarding the 
professional development. The lack of knowledge regarding professional development can be compensated 
through a required course specifically designed to familiarize the teacher trainees with the concept of 
professional development while they are in pre service education. In such a course, the rationale for professional 
development can be discussed and teacher trainees can be informed about the types of the professional 
development activities. Along with this course, prospective teachers can be encouraged to conduct action 
research in the course of research skills offered in English language teacher preparation programs.  As is known, 
development is almost always the cause of progress. The world around us can never be made stationary. To this 
end, it should be noted that keeping up-to-date with the requirements of the rapidly changing world around us 
might be painful, yet needful in many ways.  
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